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ABSTRACT 

The ralationships of various aifferer.t variables 
which had been used to define socic-eccnomic status (SIS) to 
achievatBtnt for second- and fifth-graa€ students were sxanined, 
Intetvieirs were conducted %*ith 533 patsnti acrofs the Austin 
Indepsnaent School District to obtain inforiation on job status, age, 
Incoma, education, attitude toward education, amcunt of reading in 
the horae, nobility, tioe spfnt watching IV, relationships with the 
school, and the child's preschool, day cara and kindergarten 
eitperiences. Phone intervieMs were ccnaucted i those parents not 
reached by phone were interviewea in pfrson. The initial analysis was 
a sumnary of the distribution of the respcnses. Any item for which 
mors than 90t of the rasponaentg answered the same «as not studied 
further. Bither a calculation of th« correlation coefficients of each 
variable rslated to reaaing achievement cr a calculation of the mean 
reading achisvemsnt scores and an analysis of variance was conductea 
■Por the remaining variables. Besults were then narged with the 
achievement scores on the California achievenient Test administerea 
the' previous year. In suniBiary, *hi survey indicatea that for the 
school aistrict, the most consistent indicatcrs of children with 
lower achiaveient were thosi most "tr adit ionally" used fcr 
SlS--parintal income, education, and jcb status. For identification 
of low SBS' students for Title 1 and other special prcgrams, these 
measures would be the best single measures to use. None of the other 
variables exainined was as consistently related to achie vament , 
(NQ) 
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ABSTRACT 




In tha prQcesa of jcudying the achieveinent of low SES itudentSj 
the Austin Independsnt School District found a wide variety of 
different vaxiables which had been used to define SES and were 
supposedly related Co achievement. In the hope o£ illuniinating 
thesa relationships^ w carried out a survey of parents across the 
district to establish income^ education^ attitude toward educationi 
ainount of reading in the hoTne^ and a nuinbiT of other variables. 
The relatlorishlp of these variables co achlevefflent for second-and 
fifth-grade students is presented , and impllcatloni for program 
planning for disadvantaged children are discussed^ 
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That there is a relationship between ioeio^aconomlc statui (SES) and 
achievement is hardLy a surprlae^eduedtoirs and otheTS havt studied this 
relationahip eKtenstvelj* White recsntiy auOTari^ed hundreds of articlei 
addreieliig this topic (White, 1976). Howvers wheti the 4uacin Independent 
School District began a inudy of the achievement of Its low SES itudentSi 
we did not find the multiplicity of articles to be oi substtotlal assistance 
in deciding which variables should be used to define our low SES population ^ 
nor did find much information with Any Implications toward planning for 
such studenti. 

Typically, researchers studying SES have used one of a few variables t^hlch 
can be eaaily measured and which are connaoflly accepted as related to, if not 
dsfiaitions of, SES, White reported that the most coOTion Indicators %*?ere 
occupation of parentis education of patents and income of fatnlly* How-- 
sver a variety of other indicators have at times been used CWilte Hits 44) , 
and it ia poisible that some of these variables ^ such as atcitude toward 
education, raadirig materials in the homej etcs are in fact mort useful 
Indicationg of SES for educacional purposes^ Many adrninlstrators feel that 
Income la the most relevant Indicator of SES, and Title I identification 
criteria are in accord with this view. Parent groups, on the other hands 
often feel that home variables are more relevant * Education of the parents 
probably should not be overlooked ^ especially in a university city with many 
relatively poor students whose childran nonetheless achieve well. The more 
we eKamlned the question of which varlabla waa most relevant^ the more It 
became clear we didn't know. 

In order to try to resolve this complex tangle, we undertook to survey a 
sample of parents , obtaining from them information on a large number of 
different variables reiated to SES* The survey form Is shown in Figure 1; 
it addresses the traditional variables of educations job status, and income ^ 
as well as a variety of other home and home/school variables. In addition 
a few other variables which have been suggasted by research to be linked to 
achievement ware Included i day care background ^ kindergarten background ^ 
and time spent watching TV. Some of these variables are the ones most 
often found in the research. Others were suggested by various groups, A 
particularly interesting set of items was suggested by the Title I Parent 
Advisory Council, which wanted Inform tton on the relationship between the 
parent and the school. In addition, some ItemSj such as the ethnicity 
and grade of the student were gathered to check our own records • 

When the survey forro had been designed, a sample of second and fifth graders 
across the city was selected, and their parents contacted. Initial 
Interviews were carried out by phone where possible; if the parents could 
not be reached by phone, they were interviewed in person. Of a total 
sample of 713 parentis 533 were contacted ^ a response rate of 75%. While 
this rate is far from ideal, it is as high as we have ever obtained on a pare 
survey of any kind, and we felt that it was high enough to provide useful 
results. The results of this survey were then merged with achievement 
scores on the California Achievement Test administered the previous year, 
and the relationships of the survey variables to achlevemenc examined. 
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The itiLtial atialysis carried out was simply a siMnary of the dlitributlon 
of vaapomsea to the lurViy, For a nufflbeT of variables » tlia responses 
Bhomd almost no vstlatlon; any Item for which more than 90% of the reapon- 
deftta give the same aniver vaa not studied further. Variahles excluded at 
thts foint included whether the studtflC lived at the household contacted, 
whether the father mm wording ^ whether the parenta ever vlsttad the school 
and whether they felt comfoYtsble viaicliig it, and whether the parents ever 
helped the child with His homework* To all of these questions ^ over 90% of 
thm parents responded yei* In addition^ categories on some other variables 
were collapsed to give more reasonable response frequencies* 

for the variables remaltiingi one of tw different kiuda of aiialyees were 
car r ted out. For the interval variables (such as age of father) and for 
the bim^y variables, aotrelatlon coefficients of each variable related to 
readljig whlevement were calculated. For non--interval variables (such as 
*'^at is the main way you hear about what's going on at school?") mean 
raadtng achievement aeores were calculated and an analysei of variance 
car r tad out. The results for the vaiablei found significant are shown in 
Flgura 2* Figure 3 ahwa 3- aumnary of significant variables by grade and 
ethnicity. 

mm variables used fall Into several different categories, The ^^traditional" 
variables, such as tncom^ parental education , and job status, were all strongly 
reiatad to achievement. It is clear that, overall, parents with more education^ 
hlgh%T incomes, and higher status jobf tend to have children who are achieving 
higher^ and that each of thsae variables is a good predictor of achievement. 
Othet related IndicatoifSi such as numb&r of hours worked and payment per month 
f^r hQuilng, ^ere also rela^ted to achievement in some cases, but less strongly. 

Of the variables describing the family > none was consistently related to 
achi%vement for both grades and all ethnic groups. Relationship of male 
head of household to student was significant; examination of the means auggesta 
that the distinction lies in whether there Is a father or step-father in the 
hous^%, &s opposed tb grandfather, other male, or non male head of household 
at all^ The other variable ^;uich showed a strong relationship to achievement 
was the number of children 1/ and under In the household; students from house- 
holds with more children tended to have lower achievement. 

Variables describing the respondent's feelings toward education showed a 
slgntficant relationship to achievement In most cases, Ovefallj the higher 
the parent's aspirations for the child^^; the higher the child's achievement. 
On the other hand, par .nts who reported that school was the most important 
thing %n preparing th^^t child for life had children who made lower achieve-^ 
mat Bcox&B than those who saw both advantages and disadvantages to a strong 
stress on education. In generaU the items in this category do suggest that 
the atcitudt of parents tov^ard schooling is related to their child's achieve- 
ittent, although not so consistently nor as "cleanly" as the more traditional 
variables examined abo^re* 

Variatles dsscrlblng reading materials and activities in the household also 
tended to be related to achievement, especially at the fifth grade level, 
Kqw mcb. reading the child does, whether the household subscribes to the news- 
papgCi whether the respondent enjoys reading books for pleasure, and the 



amount of tfiadini done by the male head of houiahold all Indicate that more 
feaditig la the homm is rslaced to better achlevtnient at school* 

Femala head of household reading is related to achievement; however ^ the 
direction of the relationship li not as clearcut as for the other variables* 
Overall, the relationship Is more coniistent at fifth grade than at second. 
Again, hoi^ever, this set of variables is clearly relevant to the consideration 
of what affects tchievementp 

The other home factor eKattlned was mobility, Quastioni which dealt with thii 
dirtctlys auch aa hoy many schools the student has attended s and queitions 
which relate to mobility^ such as whether the address we have in our filei 
(which waa given by the parent when the child enrolled) is corrects were 
eKamimd* Ovsrallj there was little significant relatlonsip between mobility 
and achievement. There is some indication that higher mobility is related to 
lower achievemant, but the relationship was not strong^ and it held at only a 
few ethnle/ grade combtnaclons. 

Although preschoolsi daycare and kindergarten eKperlences are not variables 
normally considered to be indicators of SES, they are of substantial interest 
to educators of low SES and Title I students. The Items regarding these 
topics were asked as ouch to give AISD some Infomiation on a group of child- 
ren in these areas as because we thought they would contribute to the identi- 
fication of disadvantaged children. Both preschool and kindergarten eKperlence 
did ieein to be allghtly related to a child's higher achie%mfflent later on; 
which kind of experience was most valuable was not clear* These relationships 
were inuch stronger for Anglo children than for Black or MeKlcan-'M\erlcan students. 

Variables about the child's relationships with the school were not generally 
slgnif leant, ^ount of homework * whether the respondent thinks the child is 
learning the most important things ^ and whether the student has homework were 
essentially unrelaced to achievement. Even how the respondent thinks the 
child ii doing in school was unrelated to achievement in second grades although 
by fifth grade there waa a relationship. It is somewhat startling to find that 
a parent's estimate of how well his child is doing is not related to that child's 
achievemant scores; it suggests a problem area which should be addressed* 

The relatlonahlp of parents to the school was somewhat more related to the 
child's achievement. Overall ^ Information about the parent's visits to the 
school and the parent's infonnatlon about the school did tend to be related 
to thetr ahlld's achieveMnt, The Title I Parent Advisory Council had felt 
that how comfortable a p&rent feels visiting the school would be an Important 
variable; however? 93% of the parents reported feeling very comfortable^ and 
this variable %^as not analysed further. The relationships of parent and 
school variables to achievement were somewhat more consistent for minorities 
than for Miglos, 

Finaliyj another variable which was Included not because it assess SES but 
because of hypotheses regarding its relationship to achievement i very 
little relatlDnihlp was found between achlevefflent and number of hours the 
parent escimated that the child watches television. 
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Overall J then, a mumber of cpncluaions can be reached concerning the identi- 
fiQEtlon of low SES itudents by the school district. If the purpose ±s to 
provide extra asslstanee to children laore likaly to need it (ai In this 
case), the traditlotial Identifiers of income, parent education and parent 
job status work well--they are consistently related to achievement Cor both 
second and fifth grades, and for all three ethnic groups itudted. Furthermore 
the relationship is strong and in a clear direction. None o£ the other 
variables studied had as consistent and clear a relationship to achievement. 
Income information in particular is often available in application for free 
lunch programs and other school services. EKcept imder extraordinary circum- 
stances * there does not seem to be a strong reason for a school district to 
go beyond these variables in Its usual identification process. 

There are other variables which are strongly related to achievement^ however. 
Reading In the homm Is strongly related to achievement at the fifth grade 
level; the cotTelation between hours a student reads and his achlevament 
is one of the highest found. While it should not be Inferred that if a child 
reads more he will then improve his reading achievement, these data do suggest 
a possible focus for a parental involvement program. The data on parents' 
relationships with the schools also suggest the need for paretital involvement 
in programs such aa Title I. Again, the results need to ba interpreted with 
caution, since it is just as reasonable to assume that the parent of a child 
doing well is more likely to visit the school than the parent of a child 
doing poorly as it is to assmwe that the child of a parent who visits often 
will learn more. 

Some variables ^hich were not strongly related to achievement also have Impll-^ 
cations for educating low SES students. The results of preschgol and kinder^ 
garten attendance were slight and limited largely to Anglo students* Although 
much more extensive data regarding the effect of preschool programi has of 
course been gathered, there is some indication that in Austin at least such 
prograOTnlng should be of lower priority. Likewise, although the high mobility 
of low SES students Is often stated to be a problem, these data do not suggest 
that it is one of the factors affecting achievement. 

In sunnnary, this survey indicated that for our school district, the most 
consistent indicators of children with lower achievement were those most 
^^traditionally'* used for SES— parental income, education and job status. 
For identification of low SES students for Title I and other special progr^s, 
these measures would be the best single measures to use. None of the other 
variables aicamlned was as consistently related to achievement. However, for 
purposes of determining what kind of progrra to provide for low SIS itudents, 
it is interesting to note that amount of reading in the home and degree 
of contact between the parents and the schools both tended to have a rela-- 
tionship to achleveme«, as did parent attitude toward education, Wiile the 
direction of causation for these variables is unclear, they might provide 
a productive focus for a parental Involvement program. 
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51, ^*4h4£'i the aais yay you haag abouE vhal'a iolng . (51) CSILS 'TO.LS FAROTS,,,,! 
OS ae (STTORrrl's sehaalf HOfIS TOM SCHOOL, 2 

mCIlR COKf OElOl, , , , , 4 

I DON'T , . , , , 5 

DOH't OfQW, 6 

REf OR! CARDi p , , , , 7 

FTA ^ffi^TB^Gi, ,a 

WiStt.P,,,,, , ,9 

OTTOl, ,10 

Ntxti I'd lika c§ aik a ftv qyei^igaa abeue htsv [STUBKIT] speada hii/ha? Elme when 
h^/she-s HOC in jahool,,, 

52, FifjCj daes [iru^ElT] ever have ashoai work (52) TSS , I 

to do at hamel HO , , 2 

IT i^mm IS '*H0'' SKI? TO QQISTICN Q 0 

33, Abaue how saay houri a -week deal ht/jha ipend (53) HOURS flR WHKp , , , . , 

Qm sehdOl work a^ home? 

54, So ^ou or iomeone tlae in ycur hgusehaid avir help (54) Yli,,,,*, , 1 

hia/her wiEh homewof k7 NO ,,,,,,,,,,,,,,,,,,,,, 2 

55, Aboue how 3any houfs a wetk does [SIUDOrr] watsh TVl (55) KOL^ FEE WZfiC. , , , . , 

54, Abou£ hew ^ay heuri a week does Kg/ihe spend (56) iOURS fSR '*£EX 

reading of being read by someone in che 
hQUsehQld? 



Ki2ie, I'd like eo aik hew ^gu iael abouE gem* shlaii,.. 

Figure 1 Continued 



II 



J7. 



58, 



59. 



Som« p«epli fill Ch«e sheri's esa much taphisls on 

laars m^ti pft£iie4l Ihlngs. OEhafi fill cha^ 

Pfipata a £hUd fet Ufe* Whac de yOu ihiak? 

Hew isuah i&hdQllns do ^ou Ch4iik [imDeiiT] aughc 
(0 Hava 60 pfipaffe lot lift? 



dq yeu iirijh had fiaiihed mo^e €du£:aCiQa1 



(17) TOO KUCH mnAMU i 

PSO/COH 2 

Bmmii Is tsi Host 

MQWAHT TiDiC . . , 3 

DOH*T ^OW,,,, 4 

(il) HiCH SCHOOL,,, 1 

mm CQttJGS 2 

QQUXm DECREE *,.3 

POST mJiQ* DECm. 4 

Al MUCH AS W«ItS,..,.,.S 
AJ men k$ AFfOMABLE,*6 
OON't ©TOW 

(59) KORJg T1A*N 6I1BDEQ, 

ABOUT RIGHT.,,,., 2 

TOH I HAD HQRI. 3 

DON'T WQt^ .4 



60i, Qn Ehosi days yhmn /qu do tiad the pap^f^ abouE 
hgv siasy ^au^ii voyld you say that you spand 
reading 1'? 

61 i Dats ydur hQuaahold lubicrlbt ^o the ngyspapar? 



62* Abouc how aany hourg ia aa avifage weak do you 
iptmd feeding maga^inis? 

63* Dq y©u anjoy reading booka for pLeflaufe? 



(60) MINUTES ?Hl DM. 



(6i) YIS,, 

NO,,, , 

(€2) Houmi fsa mm. 



(63) TO 

HQ 

SOTOTKCi . 



§4. How oftaa doas [MA2,-0F- HOUSE] riad a book for 
pieiiuxil 



(64) ONI m ^ac.,,.,...,,*i 

ONE HONTH,,...,** ,,3 

A CQUFtE F£^ TEM.* . , , , . 5 
NITO*,., 6 



§5. iov gf^itt doia [WQH,y^-^F -HQUSl] rt^d a book 



(65) 0^ PER WEEK, 

Tfio/mm m 2 

ONE m hONTH ,,*.,3 

TWO fm HONTH.* ,.4 

A CQUFLE FER .5 

iwmt, , 6 



Finally j In ordtf tg analyst thm resulgi of our seydy, I need to aik a coup It a£ soft 
perionaX quastieas^^i 



§6, 



How loag h^ve you be^fl sarried or eogschtt? 



(66) HUraiR OF r%AM^ 
U DIVORCES* , . . * 



67* Aad, whieb of sha fgliawlng bfoad ran|M fspreienEi (67) HUTTSSD TO ^Bntt, 

your hcuiehold'a eseal fairly iaesme for all wotkiag CNDIR SSiOQO**.,., 

meabers sll dthif iou?ees b^fofi tasei Imt yaav^ SJ|000 TO I1Q,Q0D, 

unde^ 5 Chousand; 5 ts 10 tbousandi 10 £□ 15 thausasd; SlOsQOQ TO |1J,0Q0, 



15 to 2Q chQUSaiid} avef 20 thouaaadi 



liJ,QOo TO laOjaoo, 

Om 320,000 , * 

DON'T KHO^* , 



.0 

.1 

.2 

,3 
,4 
,5 
.i 



63, As a doubli cheek oi eur records » are you AaglOt 
H^iean-^iriean Black? 



(€8) /JfiRlCAN imUM. ..1 

BUCK, a 

ORISJTAL.* , ,*3 
jffi<lCAN-A.^RlG^r . 4 
ANOIO,,, 5 



IHiae's the end af our lur^ey* Thaak you £o^ helping* Have a niee day* 
61, Thm rispondenE w (61) HM,E,,* 



70. 



The pTi»T7 laEfyait of ^he fijpondefit wtJ 



(70) O^ISI*.**,, *, **1 

SFMiia,,...,, 2 

INCLISH/SPANISI MS* , , .3 



EKLC 



Figure 1 Goncinued 



1 O 



ITEM 



How Is raapondant related to student? 

a. Mother 

b . Father 
c* Other 

Is address, from sehool records correct? 
(l^es, 2^no) 



How old is male head of household ( 



What is relationship of male HOH to 
studettt? 

a* Father 

b- Stepfather 

c. Other 

d. None present 

What Is job classification of mala HOH? 
(high status jobs are rated highest) 

How many hours a week does he work? 

How much education has male HOH coinpleted? 

a, 8th grade or less 
b* some high school 

c. high school graduate 

d, tech/voc school 
e* some college 

f. college graduate 
g^ DOES graduate work 
h, graduate degree 

How old is female head of househQld? 

What Is job classification of female HPK? 
(high status Jobs are rated highest) 

How many hours a week does she work? 

How much education has female HOH 
completed? a* 8th grade or less 



b. 
c , 
d« 
e« 
f * 
8* 



some high school 
high school graduate 
tech/voc school 
some college 
college graduate 
graduate work or degree 



X 


N 


X 




or 




or 




T 




t 








50.2 


176 






AR % 
HO 9 ^ 


42 






43.9 


25 


-,21 


209 


NS 




- . J./ 








62.4 


128 


5L.7 


150 


60.5 


20 


43.3 


20 


A "7 9 
/ - 0 






g 


48.2 


58 


43.8 


58 


+ .43 


169 


+.49 


181 


NS 




+ .28 


169 


41.2 


18 


37.7 


16 


51.6 


15 


35.4 


41 


56.0 


43 


49.5 


35 


60.5 


5 


55.2 


8 


63.6 


40 


58.5 


38 


72.7 


21 


67.4 


15 




4 


71.0 


12 


74.0 


21 


65.2 


12 




215 






4-. 61 


124 


+ .54 


150 


+.21 


114 


NS 


37.9 


29 


30. 0 


14 


41.0 


36 


39a 


48 


62.2 


58 


52.4 


51 


60.6 


12 


49.8 


20 


66.9 


52 


60.2 


38 


72.0 


21 


68.1 


16 


76.0 


6 


. 65.5 


16 



Figure 2i RELATIONSHIP 07 ACHIEVEMENT TO VARIABIES ON STOVIY. Relationship of 

scores on the Callfomia Achievainant Test, leading Total, to questions 
on the survey. For nominal varlahles, means and Ns are given. For 
interval variables and binary variables, correlation coefficients 
and Ns are given. If ralation Is not signif leant, NS Is indicated. 





2ND 

X or r N 


5TH 

K or r 


N 


How matiy paopla 18 or over Is houiehold? 


+.17 


217 


NS 




How BoMy people 17 + younger in household? 


-.50 


217 


-.38 


237 


Do you own home or rent? 










a* Own 


62.3 


146 


51.8 


167 


b. Rent 


47.8 


68 


43.5 


69 


What type of residence Is that? 










a. house 


en £ 

59 .6 


177 






b. apartiaent 


39.9 


18 


NS 




c dunlfix 


49*6 


13 






d. other 


68.9 


9 






How long have you lived In Austin? 


NS 


+ .14 


171 


How mueh do you pay per month? 


+.45 


166 


+ .42 


171 


Did student go to preschool or daycare? 


-.17 


213 


-.28 


237 


(l^yeis 2^no) 










Was that at a center, or someone's homep 










or what? a» center 


56.5 


79 


50.2 


78 


b , church 


64,6 


28 


58.8 


44 


Ci home or other 


73,6 


21 


51.4 


16 


d, none 


52.8 


89 


44.1 


100 


Did student go to kindergarten? 


-^.22 


209 


NS 




(l^yes, 2^no) 










What kind of kindergarten? 










a, Austin school district 


56,6 


125 






b. Other school district 


56.4 


30 


VIC 

NS 




ct Drivats/ church 


7U.0 


35 






d , none 


50.5 


27 






Has student changed schools during the past 






NS 




year? (l-yes, 2^no) 










Overall, how would you rate your child's 








74 


school? a, excellent 


60.3 


78 


52*1 


b * good 


60.7 


98 


49.9 


120 


c, only fair 


45.4 


35 


48.3 


31 


d. poor 


39.6 


3 


23*3 


8 


What is the moat Important thing your child 










should learn in school? 








8 


a* learning to learn 


70.0 


13 


58*6 


b. ioclal skills 


57.8 


22 


37*8 


16 


c. reading 


61.7 


40 


- 49.3 


44 


dm math 


38.9 


6 


44*4 


13 


e, all things important 


55.7 


26 


42*9 


9 


f. reading, writing , arith* 


60,3 


37 


53*8 


49 


g, attitudes 


43.3 


8 


49.3 


21 


h. other 


55.8 


35 




27 



ligure 2 j Continued 




GRADE 



it™ 


2ND 




5TH 






X or r 


N 


X or r 


N 


Is etudant Isaitiimg most Important thing? 










a, yes 


58.2 


170 










12 






a • uTisure 


65.8 


11 


NS 




d* not as well as I'd like 


59.9 


18 






How many times last year did you visit 


+ .18 


198 


+ .31 


220 


studeat'a sehool? 










Whan was the last time you visited? 










a. Sept, to Feb, 


42.7 


12 


47.6 


9 


b, ICarch 


70.1 


16 


38.4 


19 


c # April 


62.7 


42 


52.6 


28 


d. Hay 


58.3 


83 


52.6 


93 


a* Last day or week, June 


56.7 


29 


52.8 


64 


What was the reason for the visit? 










a* social activity 


62.3 


63 


54.2 


78 


pHX^ent/ usayitsi uui4i.sL 


53 .9 


93 


46.9 


97 


PTA meeting 


55.8 


9 


52.0 


27 


d, administrative 


66.7 


19 


53.2 


6 


Do you get enough Informatiu * about student -a 










sahool and what^s going on there? 










a 9 yes 


58 ,9 


168 






b* no 


63.3 


22 


NS 




sometimes 


49.5 


18 






How do you hear about what is going on at 








* 


student *e school? 










from student 


64.7 


43 


51.2 


59 


b, notes from school 


sn ft 


61 


47 0 


41 


c* from teacher 


^1 ^ 


19 


46.9 


51 


d, other 


56,0 


41 


49.9 


27 


About how many hours a week does student 


NS 


+ .52 


219 


spend reading or being read to? 










Is school the most Important thiny to prepare 










a child for life? 










a, most Important thing 


53.7 


150 






b 9 pro/ con 


66.2 


62 


NS 




c. too much emphasis or don*t 


73.0 


4 






know 










How much schooling do you think student 










should have? a* high school 


48.4 


52 


41.9 


70 


b, some college 


55.6 


25 


48.6 


52 


a, college degree 


65.4 


24 


61.0 


61 


d. as much as wants 


58.3 


54 


44.4 


35 



figure 2 Continued 



ITEM 


2ND 
X or r 


N 


5TH 

X OT r 


N 


Do you £^€i you had too much education. 










not anough* or about the right amount? 










a. 


more than needed 


• 67,3 


3 


71.7 


9 




about right 


72.7 


39 


61.7 


31 


c. 


wish I had more 


53,9 


172 






Dots your household subscribe to the 


-.29 


217 


-.44 


233 


tiew^paper? (1^ 


yes 5 2^0) 










About how many hours a ^eek do you spend 


NS 


+ .13 


227 


raading magaiitiis 


? 










Do you eiijoy reading books for pleasure? 








169 


a. 


yes 


60.0 


161 


51.9 


b. 


no 


54,1 


31 


47.5 


42 


c* 


sometimes 


47.3 


25 


JO ,^ 




Ho^ oftaa does male HOH read a book for 










pleasure? 








59 M 


21 


a. 


two or thrae/t^eek 


66.0 


17 


b. 


one/week 


68.1 


30 


51 .6 


6 


c. 


two /month 


66.3 


5 


56 i6 


10 


d. 


one/month 


59.5 


25 


53.1 


41 


e. 


a couple/year 


58.4 


21 


52.7 


31 


f • 


never 


54,4 


35 


/its Q 




How ofteii does fe 


mala HOH read a book for 










pleasura? 










^7 


a. 


two or three/week 


66.5 


17 




b. 


one /week 


52.5 


51 


49,7 


43 


c. 


two/nionth 


52.4 


18 


59 .8 


27 


d. 


one/nionth 




An 


^1 n 


54 


e. 


a couple/year 


61. a 


29 


43.6 


25 


f , 


never 


51.2 


29 


45 .1 


31 


What is the family income rarigt? 








34 


a. 


Under $5,000 


34.5 


31 


36*9 


b. 


$5,000-$10,000 


55.2 


33 


39 .9 


36 


C. 


$10.000^$1S,000 


58.3 


53 


DU .0 




d. 


$15,OO0'-$2O,0OO 


00, 7 


46 


60.7 


33 


a. 


over $20,000 


68.1 


39 


64.5 


31 



Figure 2 Continued 
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PiguM 3 s FATTEWIS OF RaATIONSHIPS BETWEM ACHIIVIMNT MD SmVEY VARIABLES 
Cross-hatched squarM Indicate relatioiiehips slgniflJMt a£ the 
.OS'laysi for the athtile group and grade indlcatad. Variables . ; 
:w4re lesna from aurvay and tha ReadiGg Total score from the .-^^ 



'mm 





|«M^^«iieN«ii;.ih ti tiM *i>«t li«i»ort«nt thins 



i.pceiiare ger Hjg _ _ _ - 



VA111ABM4/, 



ftU reppofid»iiC had enough idue«tl«Dfi? 



Ito^ Mny wiiniitfir per «1oy FaipoiidenE ipeiid reading 



»Hv«y hour* p«r w*^k dnei rfiSndnd^nfe read «ft8omina9? 



Ooea ts4|H»nfleiii eiijoy rsadtfi| bn^Hi for pleasure? 



for pj^ftoure? 



VlAtf do«# the f™is-head-aE-1»oii9phold read 
hookj hit pietfiiifB? _ ^ 



iloHfi per reidi er If sfiad 



lint^ Jorfg hji# r#*pi»nd*»?*t llvtd tn Austin? 



Hi^tf Eha (itiid#i«t changtd fcbnoli In lh« pait yWi 



mmih^r oC Bclis^l* atudant haa itteidsd 



Did fh« studefit to preiehosl dey-earel 



at kliid ftf pceiehooi did the atudenr attend? 



mm^i children mm in che pretetiooi? 



id tb* sHjdsfit %o EO kind^ffartin? 



Wfiae Mud of fei»iderMrt*fi did the »tud«iit fitctfldf 




Figure 3 Continued 



ll^ y^ll d4»«i f«ipffiid%iil thl«k that iEudffHC £• 




Figaro 3 Continued 
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